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Abstract 
This paper focuses on the role of narrative writing in students’ university educational path of the first and second level degree 
courses in “Education and Training Science”, “Sapienza”, University of Rome. Narrative writing is presented in particular as a 
tool to evaluate university internship programmes and students’ training. In particular, narrative writing allows the evaluation of: 
1. Activities those students took part in during the internship; 
2. Students’ ability to reflect on the experience and integrate it with previous knowledge and skills. 
In the degree courses in “Education and Training Science”, “Sapienza” University of Rome, internship experience is 
necessary to achieve the educational objectives and it is an integral part of the process of students’ professional and personal 
growth. Thus, an internship report becomes an epistemic writing that determines the growth of understanding and knowledge. 
For this reason, an internship report, with other evaluation tools, allows a better reflection on the students’ experience. The 
starting point is a rigorous analysis of the nature of narrative writing in specific educational and professional contexts.  
In this paper we analyse narrative writing, emphasizing the importance of writing for the reworking of professional experience, 
which is particularly important for future student educators as reflective practitioners. 
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1. Introduction 
 
University internship is a form of experiential learning that integrates knowledge and theory learned in college 
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with practical application and skills developed in a professional setting. Internship is described by Schön (1987, p. 
37) as “a setting designed for the task of learning a practice. In a context that approximates a practice world, 
students learn by doing. The practicum is a virtual world, relatively free of the pressures, distractions, and risks of 
the real one. It stands in an intermediate space between the practice world, the ‘lay’ world of ordinary life, and the 
esoteric world of the academy” (1987, p. 37). An internship model based on reflection-in-action contributes to 
forming reflective practitioners. We think that the final internship report is one of the key elements of this training 
because it allows a student to rework her/his own experience and activate a process of “reflection on reflection-in-
action”. 
In the degree courses in “Education and Training Science”, “Sapienza” University of Rome, the internship 
activities are necessary to achieve the educational objectives. The final internship report is a useful tool for 
evaluating the internship of a single student. Indeed, in the report the student describes to the academic tutor what 
activities she/he took part in and how she/he carried them out. The report is also used to control whether the student 
developed the ability to reflect on the experience and to integrate it with previously owned knowledge and skills. 
So in this paper we shall primarily reflect on the role of narrative writing as a tool for developing these abilities.  
 
1.1. Professional writing as a form of narrative and epistemic writing  
 
Narration of work experience by writing means both retracing this experience in an autobiographical dimension 
and practising a form of professional writing. 
We think, indeed, that professional writing is not only a style of written communication used in a workplace 
environment that allows professionals (professors, educators and similar included) to make informed decisions. 
This definition emphasizes the usefulness of writing in professional fields, whereas it would appear partially apt to 
include some “professional-educational” texts. Specifically the texts have the specific aim of reflecting on 
experience and improving professional practice through a reflection on the experience. These forms of educational 
writing on the one hand are useful for the performance of a certain type of work; on the other hand an effective tool 
for reprocessing and interpreting the experience and for knowledge building. 
Writing is, in fact, an important tool for transmitting and processing information as it can fix the content and 
come back to it: it reflects on writing, by selecting the content to come back to and deciding how to organize and tie 
it together, and it reflects after writing, reading and thinking about the experience turned into words. In this way, the 
experience carried out becomes the object of reflection, can interact more easily with the knowledge and skills 
possessed and can be integrated into them.  
Moreover, we have to contemplate two characteristics of professional writing for professionals in the field of 
education: 1) by writing, you (educator, professor, teacher etc.) can easily carry out the complex operation of 
distancing yourself from the experience (object of reflection); 2) by writing, you also learn to distance yourself from 
the fatigue that characterizes those professions with high emotional involvement, such as education. 
In reflective writing, you are trying to write down some of the thinking that you have experienced while 
carrying out a particular practical activity. In this way it becomes a recoverable form of epistemic writing, which 
allows for modification and growth of knowledge (Bereiter, 1980), in which the written composition helps to 
improve the writer’s understanding (Bereiter and Scardamalia, 1987, 1995, p. 86). In other words, reflective writing 
gives you the chance to think about what you are doing more deeply and to learn from your experience. 
In this theoretical framework, narrative plays a lead role. According to Bruner (2002), we think, “A narrative 
models not only a world but the minds seeking to give it its meanings. And this restless dualism is not confined to 
drama and fiction: it also plagues the lawyer telling his law stories and the autobiographer trying to construct a self” 
(Bruner, 2002, p. 27). And as stated by de Maumigny-Garban (2006), «La réflexion engagée autour de l’identité 
personnelle s’est faite en lien avec le concept d’identité narrative de Paul Ricoeur. La structure narrative s’impose 
comme recours pour raconter, suivre et comprendre l’existence, car comme l’écrit Paul Ricoeur: “Raconter c’est 
dire qui a fait quoi, pourquoi et comment […]”. En fixant leur vie par écrits, les participantes ont découvert qu’il ne 
pouvait y avoir d’univers sans un soi qui s’y trouve et agit et ont pu accéder à la dimension de sujet de leur histoire. 
L’identité se construit dans une histoire écrite. “L’histoire racontée dit le qui de l’action. L’identité du qui n’est 
donc elle-même qu’une identité narrative”». 
 
1.2.  The internship report 
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As we have stated, the final internship report should have an epistemic value and it should be a tool for 
reflection. So the student not only has to describe what she/he did, but she/he has to produce a text that helps 
her/him to rethink the practice and find connections between actions and theoretical teachings. 
Writing an internship report is a complex task because it involves the student becoming aware of what has been 
done (Vermersch, 1994). Therefore it is a task that requires expertise of a different nature. 
In particular, the final report on internship involves the following skills: 
- Language skills (mastery of writing tools, mastery of morphosyntax, mastery of lexical and semantic levels of 
speech); 
- Textual skills (ability to organize a text, ability to structure and organize ideas); 
- Cognitive skills (ability to develop, select and combine information); 
- Pragmatic skills (ability to deliver a consistent message to the communicative situation); 
- Metacognitive skills (ability to decentralize oneself from the text to submit it for review and evaluation of its 
acceptability and consistency) (Salerni & Sposetti, 2010). 
In other words, the student has to be able to select, to organize and formulate her/his own ideas on the basis of a 
specific communicative situation, in which the context, purposes and recipient are clearly defined. She/he has to 
write a descriptive text in which there is information on the organization and the activities she/he took part in. The 
text should also be argumentative because the student has to express an evaluation of the experience, integrating it 
with the academic training.  
In this paper we are considering in particular cognitive and metacognitive skills. The acquisition of these skills 
by the student is verified by the presence in the report of the information units deemed necessary to achieve the 
purposes of the text. Namely, the report should contain those contents of “information and action” that characterize 
professional writing. So, the structure of the report consists of two integrated parts together: an informative and 
descriptive section and an argumentative and reflective section. 
The descriptive and informative part of the report includes a section on general information on internship and a 
section on the description of the activities. It should contain the following information: a description of the 
organization, a description of the performed activities, and a description of the relationships established with users, 
colleagues and tutor. 
The argumentative and reflective section of the report should contain a critical analysis of some of the 
characteristic aspects of the internship experience. The student has to reflect on the difficulties encountered and the 
adequacy of her/his theoretical training (with particular reference to higher education), and the acquired skills (soft, 
organizational and managerial skills). She/he has to reflect on the skills that would be useful to take part in the 
professional activity correctly. Finally, the student has to show that she/he is aware of the link between the 
internship experience and her/his studies. In order to achieve this, she/he has to refer to the stated objectives in the 
training project at the beginning of the internship, checking whether they have been met or not and how. In this way 
she/he is urged to reflect on these two moments of his training, so that one implements the other and vice versa, in a 
continuous dialectical relationship. In other words, the internship report consists of a cognitive autobiography that 
constructs meanings organizing the experience so that the narrative becomes a method and a key tool for giving 
meaning to the educational experience. 
Over the years we have noticed some recurring problems in the reports of the students: first, the tendency to 
quote the context information, with particular attention to the description of the activities; secondly, the propensity 
to narrate events that are irrelevant to the specific objectives; finally, the tendency to incorporate a number of overly 
subjective narrative elements, which have little function for the purposes of the report. 
Undoubtedly, gaining experience in a business setting is very engaging for a student, especially on an emotional 
level. So, when the student writes an analysis in her/his internship, this emotional level tends to dominate and covers 
up the deeper analysis of the acquisition and consolidation of skills. Thus, it is necessary to explain to the student 
that the narrative method should be rigorous; otherwise the narration loses its epistemic value. The act of narration 
should be a moment in which the student remains distant from her/his own experience, making it conscious, 
shareable and reusable. To achieve this aim, the student should use an impersonal register; she/he should be able to 
identify the relevant facts and eliminate the subjective reflections related to the emotional aspects of the experience. 
In short, the reported experiences should be revised and critically evaluated with the goal of increasing one’s 
awareness of their educational and career guidance functions. 
To support the student in writing the report according to these criteria, it may be useful to give and to discuss 
with her/him a detailed summary of the contents of an internship report. The outline of the contents should be as 
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follows: 
 
Descriptive and informative section 
 - General description of the company (name, address, business sector, public/private, size and 
interdependent relationships with other structures, types of job roles, organization structure) 
- Brief description of the work process 
- Analytical description of the working environment 
- Description of activities that she/he has taken part in (as a participant and as an observer) 
 
Argumentative and reflective section 
 - Interpersonal relationships (with the company tutor, with other professional figures, with users) 
- Difficulties encountered (related to knowledge, practical, operational or otherwise) 
- Adequacy of her/his own training – theoretical/practical, general/specific 
- Support provided by the company tutor 
- Training received during the internship 
- Coming up to her/his own expectations 
- Acquisition/development of knowledge, operational skill, communication skill 
- Relations between the knowledge and skills acquired during the internship and the course of study in the 
Bachelor of Science in Education and Training 
- General comments on apprenticeship 
- Strengths and weaknesses 
 
In summary, to reach a student with a level of meta-competence means that teaching her/him to reflect in action 
but also on and over the course of the experience (Schön, 1983, 1987; Mezirow, 1990). 
This is why a reflective practicum provides a setting to assist a student in acquiring aspects of professional 
practice that may ultimately enable her/him to practise with artistry in unexpected situations. Therefore the paradox 
of learning a completely new competence is this: “That a student cannot at first understand what he needs to learn, 
can learn it only by educating himself, and can educate himself only by beginning to do what he does not yet 
understand” (Schön, 1987-93). 
So, we can say that internship narration on the one hand helps the student to think about and conceptualize 
her/his own experience, and on the other integrates the training to form reflective practitioners through the 
acquisition of skills that are hardly transmitted in formal education. As John Dewey wrote in 1904 (p. 10) in The 
Relation of Theory to Practice in Education, “practice work thus considered is administered primarily with reference 
to the intellectual reactions it incites, giving the student a better hold upon the educational significance of the subject 
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